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Morality: Unit Overview
Unit Goals:
The main goal of this unit is to understand that literature contains the archetypal characters, symbols, themes, and images associated with morality that are expressed through various forms of text and media. Students will understand that stories, songs, and poetry are the principal means of understanding one’s own culture and of developing empathy for the cultures of others. Students will also develop an appreciation for foreign literature and world cultures. Through listening, speaking, reading, writing, and viewing, students will gain an appreciation for the issue of morality and its various forms around the world, past and present. 

Students will analyze the theme of morality through various genres. Students will analyze works that consider world ethics, religious parables, and epic poetry of morality. Through reading and analyzing literature and its intricacies of plot, theme, irony, symbolism, poetic discourse, style, characterization, and genre, students will learn to appreciate, discuss, and write about the wisdom and beauty of other traditions and be open to what can be learned from texts of a different time and place. 

Course/Grade Level:
This unit is designed for a tenth grade literature and composition course. The state standards are for Georgia Performance Standards.

Subject/Topic Areas:
Poetry, parables, novels

Unit Essential Question(s):
· What role does morality play in society and in literature?

· How does morality change over time and across cultures?

Unit Texts:

Materials, including texts and interactive exercises, are available on the internet (See Appendix A) as well as handouts (See Appendices B-L).

Course: Tenth Grade Lit/Comp – Fall/Spring Semester 
Unit: Morality
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	Concept: Literary Analysis

Students will…

· Analyze author’s use of literary devices for effect

· Locates and analyzes elements in fiction 

· Analyzes poetry elements and how they relate to meaning

· Responds to a variety of text


	Concept: Theme

Students will…

· Analyze the presentation of theme

· Compare, contrast, and analyze theme across genres

· Analyze universal themes across genres

· Evaluates how an author’s diction advances the theme


	Concept: Listening/Speaking/Viewing/Writing
Students will…

· Synthesize information from multiple sources and recognize different perspectives

· Includes source quotes in literary explication



	Lesson EQ:

* How is Dante’s Inferno an allegory? (AI)

* How does Dante use symbolism, metaphor, and imagery to develop his statement? (AI)

* How can a person’s reaction to a situation determine the outcome of the situation? (J)

* How does religion help develop a person’s sense of morality? (ZP)


	Lesson EQ:

* How is literature structured? (MD)

* How do you develop morality? (II)

* How can you achieve redemption? (II)

* How does Dante use symbolism, metaphor, and imagery to develop his statement? (AI)

* Why would the lessons learned in the ninth circle be beneficial to learn today? (PI)
	Lesson EQ:

* How does the situation determine mode of discourse?

* What role does spirituality play in one’s life? (AI)

* How are ideas of morality similar to and different from the morality of those from the past? (AI)





	Vocabulary:

Allegory

Comedy

Parables
	Vocabulary:

Morality

Anarchy
	Vocabulary:

Discourse

Socratic Seminar
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Modes of Discourse

Georgia Performance Standards:
ELA10RL1: 

· Analyzes, evaluates, and applies knowledge of the ways authors use language, style, syntax, and rhetorical strategies for specific purposes 
ELA10RC2: 

· Responds to a variety of texts in multiple modes of discourse. 

ELA10RC3: 
· Demonstrates an understanding of contextual vocabulary in various subjects 

Brilliant Star Objectives:
Cognitive/Thinking: 

· Inductive Inference – Students will be able to derive a generalization or rule from a given set of examples based on logical thinking.

· Metacognition-- Students will be able to state what they know of a particular phenomena or situation.

Lesson Essential Questions:
· How is literature structured?

· How does the situation determine your mode of writing?

Texts: (See Appendix A for links to texts)

· Excerpt from Britannica.com article: first paragraph only
· “Remarks to the Court” by Bartolomeo Vanzetti 

· “Justice Denied in Massachusetts” by Edna St. Vincent Millay

Procedure:
Activating Strategy/Acquisition Lesson: 

Think-Pair-Share: Students discuss terminology for lesson: language, modes of discourse, communication process. As students share, list ideas on board for further discussion.

Presentation:

Show students the Sacco and Vanzetti video segment from United Streaming to provide them with background knowledge about the reading selections. The video is titled “Sacco and Vanzetti and the Communist Scare” and lasts 36 seconds. Read the three selections “Remarks to the Court” (rhetorical), “Justice Denied in Massachusetts” (creative), and the excerpt from Britannica.com (informative) aloud and discuss similarities and differences among them. Write ideas on board as students share their thoughts. 

Collaborative Pairs:

Students work with partner to complete the graphic organizer “The Modes of Discourse: Part I.” (See Appendix B)
Formative Assessment:

Assess understanding of the elements of modes of discourse through whole class discussion based on graphic organizer.

Presentation and Collaborative Pairs:

As a whole class, show students pictures from Kodak or Wikipedia’s picture of the day selections.

Have students think of five phrases to describe each picture in the three modes of discourse discussed (informative, persuasive, poetic). Discuss phrases with collaborative partner. Share phrases with the class.

Formative Assessment:

Gauge student understanding of concepts my observing phrase activity and by asking probing questions about their thought processes as they work.
Individual Graphic Organizer and Summative Assessment:

Students clarify their understanding of the three modes of discourse by completing “The Modes of Discourse: Part Two.” (See Appendix C) Grade on understanding of modes of discourse.

Introduction to The Inferno
Georgia Performance Standards:
ELA10RL2:
· Compares and contrasts the presentation of a theme or topic across genres and explains how the selection of genre affects the delivery of universal ideas about life and society. 

· Archetypal Characters (i.e., hero, good mother, sage, trickster, etc.) 

· Archetypal Patterns (i.e., journey of initiation, search for the father, etc.) 

· Archetypal Symbols (i.e., colors, water, light/dark, etc.) 

· Universal Connections (i.e., making choices, winning/losing, relationships, self and other, etc.) 

ELA10W3:
· Synthesizes information from multiple sources and identifies complexities and discrepancies in the information and the different perspectives found in each medium 
Brilliant Star Objectives:
Spiritual Development:

· Students will be able to acknowledge the importance of a deep connection to themselves, others, nature, or to a higher power.

Personal Style

· Students will be able to discuss how one’s viewpoint or perspective is one aspect one’s personal style.

Lesson Essential Question(s):
· How do you develop morality?
· How can you achieve redemption?
Texts:
Video from United Streaming titled “Great Books: Dante’s Inferno”

Inferno interactive Website (http://web.eku.edu/flash/inferno/)
Procedure:
Activating Strategy:
Have students complete the anticipation guide for Dante (See Appendix D). Discuss with the class, emphasizing differing views.

Acquisition Lesson: 
Begin the lesson by discussing the main ideas in The Inferno. Help students understand that the author, Dante Alighieri, claims that before achieving moral redemption, an individual must take a hard look at evil both in the world and in himself. Only by confronting inner evil can people achieve self-knowledge, which is the first step toward redemption. 

Dante also says that people should not be expected to make their journey alone; they need a guide to help them. For Dante’s own journey, as described in his book, he chose the poet Virgil to guide him through hell.

Have students complete a quick write addressing the following questions.

· How does one develop and exhibit morality? Is it possible to achieve moral redemption? If not, why? If so, how?

Presentation:
Show students the video from United Streaming to summarize the story and to introduce Dante and his concepts of morality and redemption (See Appendix E). 

Formative Assessment: 
Quiz on understanding of ideas presented in video. The quiz is attached to the video segment in United Streaming.

Group Work:
Using the portable lab, students are to complete a guided map (graphic organizer) of Dante’s journey through hell. They will use the accompanying guide and the interactive site http://web.eku.edu/flash/inferno/ to better understand Dante’s dilemma and experiences. 

Formative Assessment: 
Oral questioning and observations performed during the group activity will form formative assessments for this lesson.

Culminating Activity/Summative Assessment:
Explain that the task is to develop a geography of hell based on each student’s life experiences. Have students decide which sins belong inside each circle of hell. If students think Dante’s circles are appropriate, they can use them. To complete their portrayal of hell, have students select a guide and brainstorm ideas about the meaning of moral redemption. 

Tell students that they can draw their geography of hell on a piece of poster board or create it on the computer. Students should include two or three paragraphs describing the meaning of each circle, why that circle belongs in hell, the reason for selecting a particular guide, and an explanation of moral redemption. 

Students conclude the lesson by discussing what they learned from this activity. Did they find it relevant to their own experiences? What did students learn about themselves as a result of thinking about these issues? 

Rubric: 
Use the following three-point rubric to evaluate students’ work during this lesson. 

• 3 points: Students thought very creatively in developing their geography of hell; carefully selected an appropriate guide for the journey; and wrote clear, well-constructed descriptive paragraphs. 

• 2 points: Students thought creatively in developing their geography of hell; selected a guide for their journey; and wrote adequate, somewhat-descriptive paragraphs. 

• 1 point: Students had difficulty developing their geography of hell; did not select a guide for their journey; and did not complete the descriptive paragraphs.
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Allegory in The Inferno
Georgia Performance Standards:
ELA10RL1: 

· Locates and analyzes such elements in fiction as language and style, character development, point of view, irony, and structures (i.e., chronological, in medias res, flashback, frame narrative). 

· Identifies and analyzes patterns of imagery or symbolism. 

· Relates identified elements in fiction to theme or underlying meaning. 

· Identifies, responds to, and analyzes the effects of diction, syntax, sound, form, figurative language, and structure of poems as these elements relate to meaning.

ELA10RL2

· Applies knowledge of the concept that the theme or meaning of a selection represents a universal view or comment on life or society and provides support from the text for the identified theme. 

· Evaluates the way an author’s choice of words advances the theme or purpose of the work. 

ELA10RL4

· Explains important ideas and viewpoints introduced in a text through accurate and detailed references or allusions to the text and other relevant works. 

Brilliant Star Objectives:

Spiritual Development

· Students will be able to acknowledge the explicit spirituality in the descriptions of themselves, other human beings, nature and the earth, and the unknowns of their lives
Moral Character Development

· Students will be able to recognize a clear image of themselves and how to identify behavior that does not follow moral rules. 

Personal Style

· Students will be able to describe how they are unique and how they are similar to others.
· Students will be able to describe important similarities and differences among people.
· Students will be able to identify and compare differences in people and their thinking/opinions. 
Lesson Essential Questions:

· How is Dante’s The Inferno an allegory?

· How does Dante use symbolism, metaphor, and imagery to further his statement?

· What role does spirituality play in one’s life?

· How are our ideas of morality similar to and different from the morality of those from the past?
Texts:

The Inferno Cantos I, III, V, VI, and XIV

Longfellow and Mandelbaum (more modern) translations available at Digital Dante

Notes:

Dante’s Divine Comedy is based on an allegorical journey. The walk through a dark and confusing world represents the life journey of men and women, who often become entangled in daily affairs and lose their way. The work assumes two levels of meaning: external (temporal) and internal (spiritual). Dante’s extensive literary treatment of death and afterlife aims to both comfort and warn; he envisions rewards for the righteous and doom for the unrepentant.

The Comedy (“divine” was added 200 years later) is structured in three parts: Inferno, Purgatorio, and Paradiso. Each section is comprised of 33 cantos with one canto for the introduction equaling a total of 100 cantos. Dante’s character begins in Inferno and climbs upward to attain a view of higher places. The upward journey represents the human ideal of striving for temporal and spiritual perfection. By using Virgil as his guide, Dante gives the work epic and classical dimensions. 
Procedure:

Activating Strategy/Acquisition Lesson: 

Show class segments of music videos and movie clips compiled on prepared PowerPoint. Clips are based on songs/movies centered on journeys (“Two Highways,” The Road, Road Trip, National Lampoon’s Family Vacation, Apocalypse Now, “A Horse With No Name,” “Long and Winding Road”). Ask students to find the common element in the clips.

Survey the class on what it means to get off “the straight road” or to stay on “the straight and narrow.” Extend the image of the straight road to the idea of taking a journey on a road and introduce the analogy of a journey through life. 

Presentation:

Introduce Dante as a great medieval Italian poet. Tell students that for Dante the journey through life meant staying on the straight road to righteousness. He constructed, by means of literature, his vision of an afterlife, taking into consideration possibilities for all choices of lifestyle. These included heaven, hell, and purgatory (a place to “work off” sin before entering heaven).  Stress that The Inferno is being read as literature and not as religious doctrine.
Collaborative Pairs:

After reading Canto I, lines 1-60, have students answer the following questions to prepare for class discussion.

1. What situation does the first stanza describe?
2. What caused the character to abandon “the straight road” for the “dark wood”?
3. What sight arouses his hope? Why?
4. What prevents him from leaving the wood?
5. What words convey the wood’s threatening qualities?
6. An allegory is a story that can be read on two levels, literal and symbolic. Explain the symbolism in this passage: the dark forest, sun-topped hill, the beasts (leopard, lion, she-wolf), Virgil, Beatrice.
7. Why did Dante call his poem a comedy?
Formative Assessment:

Conduct a whole class discussion based on the questions presented for Canto I. Evaluate students on their participation and ideas presented in the class discussion.
Teaching and Collaborative Pairs:

Read Canto III lines 1-66 as a class and allow students to work with their collaborative partner to answer the questions that follow to prepare for a class discussion.

1. 
Read aloud the inscription of the Gate of Hell. What does it mean? How does it affect both Dante and the reader?

2. 
What words in the inscription suggest that hell is an organized structure?

3. 
In lines 12-15, what does Virgil insist that Dante needs? Why?

4. 
Why are some souls caught just outside of hell?

5. 
What sensory images does Dante use to emphasize the horror in the scene?

6. 
Dante concludes The Inferno with a description of his flight from the agonized realm of doomed souls back to the world of the living. How would you explain his eager and grateful response to a starlit earth?
Formative Assessment:

Conduct whole-class discussion and check for understanding of concepts through observation.

Presentation:

Point out to students that in Canto V Dante descends to the second circle, the beginning of the souls who have damned themselves by their sin. Show students artists’ renditions of Minos in The Inferno. Read the myth of Minos to students.  

Collaborative Pairs:

Read through line 24, Minos’s appearance, with students. Have them think-pair-share their answers from the Canto V questionnaire (See Appendix F).

Read lines 25-45, Dante’s description of Hell, focusing on the landscape he sets before our eyes and the physical impression he creates using similes and comparisons. Have students think-pair-share their answers from the Canto V questionnaire (See Appendix F).

Read about the parade of famous lovers (lines 52-67) and the pilgrim’s reaction to them (lines 70-72). Have students think-pair-share their reactions to the questions on the Canto V questionnaire (See Appendix F).

Formative Assessment:

Observe student answers and behaviors when sharing their answers. Call on non-participating students and extend thinking with probing, eliciting questions.

Presentation:

Read the remainder of Canto V with students. It relates the story of Paolo and Francesca, one of the most admired episodes in the poem. Ask students their opinion of Francesca. Is she a victim of  circumstances as she seems to suggest? A victim of love’s irresistible power? A tragic victim, damned by her own loving nature? 

Group Work:

Have students look more closely at the role of Paolo and Francesca in the poem by completing the Francesca and Paolo assignment. Students work in small groups to complete the assignments. Students will then discuss their assigned topic with the class (See Appendix G). 

Presentation:

After recovering from the conversation with Francesca, Dante descends to the third level where the gluttonous suffer. Read the excerpt from Canto VI with students. 

On the seventh level, Dante finds a burning plain inhabited by souls guilty of various kinds of violence. Read the excerpt from Canto XIV with students.

Collaborative Pairs:

Students answer questions from Cantos VI, lines 7-36, and XIV, lines 19-42, with their partners. First complete Canto VI questions, then Canto XIV. Students think-pair-share each section to begin class discussions.
Canto VI:

1. How does the third level compare and contrast with the previous levels?

2. What images dominate the scene?

3. On the second level, Dante experiences profound pity for Paolo and Francesca. What attitudes does he suggest in the description of the third level?

4. Who is Cerberus? What is his role?

Canto XIV:

1. What punishments characterize this level?

2. In what ways does the punishment match the sin?

3. What images does Dante emphasize?

4. How does the imagery differ from that in earlier excerpts?

5. Based on these passages, what patterns do you observe in Dante’s descriptions of Inferno’s levels?

Summative Assessment:

Conclude the lesson by having students explore some of the questions raised by this study of Canto V in an essay analyzing Francesca’s character, both as perceived by Dante the Pilgrim and as perceived by past and present readers of the poem. There is useful background information on Dante’s portrayal of Paolo and Francesca online. Stories similar to Francesca’s can be found online also.

Students should concentrate on answering the essential questions presented in this unit as they study Francesca’s character.

Grade according to students’ inclusion of textual evidence to support assertions and inclusion of personal connections to events. Also grade on students’ understanding of morality changes from the past to the present.
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The Politics Behind The Inferno
Georgia Performance Standards:
ELA10RL1:

· Relates identified elements in fiction to theme or underlying meaning. 

Brilliant Star Objectives:
Moral Character Development

· Students will be able to recognize a clear image of themselves and how to identify behavior that does not follow moral rules. 

Lesson Essential Questions:
· Why would the lessons learned in the ninth circle be beneficial to learn today?

Texts:
Excerpts from Cantos VI and XXXIII

Procedure:
Activating Strategy: 

Introduce the concept of anarchy by having students dramatize one or more of the following situations: a large crowd waiting for and trying to board a bus; a busy intersection, with one pedestrian trying to cross the street; a business meeting without an agenda, rules, or leaders. Lead students to see that anarchy is a state of disorder that provokes conflict and violence.


Presentation:

Explain that in medieval Italy people identified with their cities, not with a nation. Dante considered himself Florentine, not Italian. Florence was the scene of rampant rivalry between political parties, and Dante used parts of The Inferno to deprecate political corruption and anarchy.
Collaborative Pairs:

Explain that in Canto VI, when Dante is on the third level of inferno, he hears a prophesy from one of the doomed souls, a former citizen of Florence in lines 49-60 Also explain that in Canto XVI, on the seventh level, Dante replies to questions that reflect the inhabitants’ continuing interest in Florence. He decries the city’s corruption and poor leadership; the doomed souls listen and sadly understand. Later, on the eighth level, Dante is appalled by the number of Florentines in Inferno. He offers a morose prophecy that his native city is destined for sorrow.
Have students read and think-pair-share their responses to the information presented in these cantos.

1. What does the doomed soul on the third level prophesy?

2. Dante wrote The Inferno after the events he “prophesied.” How did this benefit him?

Formative Assessment: 

Assess student understanding through observations conducted during think-pair-share session.

Presentation: 

Read Canto XXXIII, lines 1-57, with students. Before reading, explain that n the ninth level, deep in the pit of the inferno, Dante encounters Count Ugolino and Archbishop Ruggieri. In life they were coconspirators until Ruggieri betrayed Ugolino and his followers. 

Collaborative Pairs: 

Have students complete the following questions with partners to prepare for whole class discussion based on concepts introduced in questions.

1. What is Ugolino’s grim repast?

2. What images does Dante use to emphasize the total depravity of this scene in inferno?

3. Summarize Ugolino’s story of Ruggieri’s treachery.

4. What is the significance of the dream?

5. How do Ugolino’s and Ruggieri’s fates in inferno relate to their lives on earth?

Formative Assessment: 

Gauge student understanding through observation and directed questioning.

Summative Assessment: 

Reflective paper addressing the following questions: 

· What role does betrayal play in the excerpt from Canto XXXIII?
· What role does betrayal play in modern examples of anarchy?
· How are modern political confrontations similar to and different from the one Dante presents in The Inferno?
Grade papers on students’ understanding of concept of betrayal and its effects. Another important concept for students to be able to do in this activity is the connection between the past and present.

The Ancient Hebrew Book of Job
Georgia Performance Standards:
ELA10RL1: 

· Locates and analyzes such elements in fiction as language and style, character development, point of view, irony, and structures 

ELA10RC2:

· Examines the author’s purpose in writing. 
ELA10RC4:

· Explores life experiences related to subject area content. 

Brilliant Star Objectives:

Spiritual Development:

· Students will be able to identify the importance of a deep connection to themselves, others, nature, or to a higher power.

Awareness/Perceiving:

· Students will be able to put into perspective bad things that happen and discuss how they get through difficult situations including the identification of alternative reactions and actions to make the situation better.
Lesson Essential Questions:
· How can a person’s reaction to a bad situation determine the outcome of the situation?

Texts:
Book of Job

Procedure:
Notes: Job’s story is an example of Hebrew wisdom literature, a genre that originates from the premise that God has an established order for humans and the universe. When people align themselves with that order, they prosper ultimately. This form of poetic writing attempts to explain life’s suffering and injustice, and deduces from experience the principles by which an individual can go through trials and still live in harmony with God.
Activating Strategy: 

Quick write: What is the difference between studying the Bible as religious text and as literature?

Presentation:

Read the frame story of the Book of Job (Job 1; 2; 42:7-17). Summarize the beginning and end of Job’s story. 

Collaborative Pairs:

Have students paraphrase the following chapters (NSRV).

· Job 4:3-6
· Job 8:8-10
· Job 11:13-15
· Job 12:2-6
· Job 16:4a; 
· Job 16:19-20
· Job 19:25-27a
· Job 38:4-7
· Job 39:26-27
· Job 42:5-6
Then students answer the following questions.

· What differences do you notice between Job’s attitude toward the men and his attitude toward God?

· Notice that God’s part of the dialogue is made up of questions. Why is that an effective way of answering Job’s question about why this is happening to him?

· Why would this book be called an example of wisdom literature?

· How do Job’s responses to life contrast with those of Odysseus in The Odyssey?

Formative Assessment:

Grade groups’ reactions to the paraphrasing and questions from the reading of Job for understanding.
Presentation:

Read some excerpts from Harold S. Kushner’s When Bad Things Happen to Good People. Through it, students can relate modern experiences to Job’s experiences. To begin a discussion, “Why Do the Righteous Suffer?” is a good prompt. For a more positive aspect, read “God Helps Those Who Stop Hurting Themselves.” For remediation, there is a chapter entitled “The Story of a Man Named Job” that will guide students through Job’s story. 

Individual Writing Activity and Summative Assessment:

Have students find articles in the news media that support that pain and suffering are not punishment for people. Once the students find the articles, they must write two substantive paragraphs addressing the following concepts and referencing the story of Job:

· How a connection to yourself and/or a higher power can determine your reaction to something bad happening to you

· How alternative reactions could benefit or harm a person’s situation

Zen Parables and World Ethics
Georgia Performance Standards:
ELA10RL2: 

· Applies knowledge of the concept that the theme or meaning of a selection represents a universal view or comment on life or society and provides support from the text for the identified theme. 

ELA10RC2:

· Responds to a variety of texts in multiple modes of discourse. 

Brilliant Star Objectives:
Spiritual Development:

· Students will be able to acknowledge the explicit spirituality in the descriptions of themselves, other human beings, nature and the earth, and the unknowns of their lives.

Social/Cultural

· Students will be able to identify physical, gender, social, ethnic, and cultural factors that contribute to people being alike and different.

Lesson Essential Question(s):
· How does religion help develop a person’s sense of morality?
Texts:
Parables: “Muddy Road,” “A Parable,” “Publishing the Sutras,” “The Thief Who Became a Disciple,” and “The Taste of Banzo’s Sword”

Versions of the golden rule from various religious texts:


Hinduism: The Mahabharata, Anusasana Parva 113.8


Judaism: The Talmud, Shabbat 31a


Zoroastrianism: Shayast-na-Shayast 13:29


Buddhism: Udana-Varga


Islam (Muslim): Forty Hadith of an-Nawawi 13


Christianity: Matthew 7:12 and Luke 6:31; Matthew 22:36-40


Jainism: Sutrakritanaga 1:11:33


Taoism: T’ai Shang Kan Ying P’ien


Baha’I Faith: Epistle to the Son of the Wolf, 30


Confucianism: Mencius VII.A.4 and Analects 15:23


African Traditional Religions: Yoruba Proverb (Nigeria)

Procedure:
Activating Strategy: 

Think-Pair-Share Questions: What defines a parable? How do parables exemplify the ethics of a particular society?

Teaching:

As a class, read the five Zen parables. 

Group Work:

Assign groups different parables and have them assume the roles of the characters. Students dramatize their quest for understanding and enlightenment. Groups perform for the class.
Teaching:

Ask students to recall parables they may already know and share them with the class. Create a word splash on the board. 

Group Work:

Have students gather into groups to complete the following questions:

· Name the parables and the moral or lesson learned.

· In “Muddy Road,” what does Tanzan’s question imply?

· Why does the strawberry taste so sweet in “A Parable?”

· What motivated Tetsugen to give away his donations?

· Why would Shichiri let the thief get away with stealing his money?

· Why does Matajuro go to Mount Futara? Why is he in a hurry to learn swordsmanship?

· Who triumphs and learns in each parable?

· Compare and contrast the Zen parables with parables you may know.

· Which Zen parable do you agree with most? Why?

· Which Zen parable do you disagree with most? Why?

Formative Assessment:

Grade groups’ reactions to the questions to gauge understanding of concepts and parables.
Teaching:

As a class, read the various versions of the golden rule. Discuss how these beliefs are like or are not like their own.

Culminating Group Activities:

Have differentiated groups of students complete the following activities.

· Pick a sampling of religious music from each religion. Play it for the class and explain its meaning.

· Research on of the religions and write a small report on the religion’s philosophy to guide you through a brief presentation. Be sure to find the country in which the religion is practiced. (This activity could be given to a number of groups.)

· Read some African proverbs that can be found at http://www.afriprov.org. Read the proverb to the class, explain its lesson, discuss its biblical parallels, and explain its contemporary use and religious application.

Formative Assessment:

Observe groups’ participation, understanding of concepts, and presentation. If students seem to have difficulty understanding, remediate individually with familiar proverbs.
Assessment:

Reflection piece
Write an answer to the following questions:

· How does spirituality reflect on you as a person? 

· Consider morals, values, and expectations of others? 

· How do other people’s values reflect on them and their treatment of you? 

· What elements make you and people who practice other religions different and alike?
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Of Mice and Men 
Advanced level classes only
Georgia Performance Standards:
ELA10RL1:

· Locates and analyzes such elements in fiction as language and style, character development, point of view, irony, and structures (i.e., chronological, in medias res, flashback, frame narrative). 

· Identifies and analyzes patterns of imagery or symbolism. 

· Relates identified elements in fiction to theme or underlying meaning. 

ELA10RL2:

· Applies knowledge of the concept that the theme or meaning of a selection represents a universal view or comment on life or society and provides support from the text for the identified theme. 
· Evaluates the way an author’s choice of words advances the theme or purpose of the work.
· Applies knowledge of the concept that a text can contain more than one theme. 
ELA10RL3:

· Relates a literary work to non-literary documents and/or other texts from its literary period.
· Relates a literary work to non-literary documents and/or other texts relevant to its historical setting. 
ELA10W3:

· Synthesizes information from multiple sources and identifies complexities and discrepancies in the information and the different perspectives found in each medium (i.e., almanacs, microfiche, news sources, in-depth field studies, speeches, journals, technical documents).
· Uses appropriate conventions for documentation in the text, notes, and bibliographies by adhering to an appropriate style manual such as the Modern Language Association Handbook, The Chicago Manual of Style, Turabian, American Psychological Association, etc. 
· Designs and publishes documents, using aids such as advanced publishing software and graphic programs. 
Brilliant Star Objectives:
Spiritual Development:

· Students will be able to identify the importance of a deep connection to themselves, others, nature, or to a higher power. 

Personal Style:

· Students will be able to identify and compare differences in people and their thinking/opinions. 
Cognitive/Thinking:

· Causation: Students will be able to discover or create a relationship between interdependent sequential events showing how one event influences or determines a second event.

Moral Character Development:

· Students will be able to recognize a clear image of themselves and how to identify behavior that does not follow moral rules. 

· Students will be able to describe difficulties that arise in keeping one’s promises and the results of doing so or not doing so. 

· Given a story or situation in which a choice must be made between acceptable or appropriate behavior and unacceptable or inappropriate behavior, the students will be able to discern the moral dilemma, make a choice, and provide a rationale for that choice. 
Lesson Essential Questions:
· What role does morality play in the lives of George, Lennie, and the other characters of Of Mice and Men?

· How does Steinbeck develop themes in Of Mice and Men through characterization and symbolism?

· What is Steinbeck’s comment on society during the setting of this novel?
Text:
Of Mice and Men by John Steinbeck

Procedure:
Activating Strategy: 

Students read Of Mice and Men and complete the following quick write:


React in writing to the relationship between George and Lennie. Do you have to know people that have relationships with handicapped people? Write about the difficulties and the values of these relationships, or write about a relationship you have or had with a pet. If that pet has died, write about how you felt.

Group Activity:

Students use the class laptops to complete the research stations assignment (See Appendix H). Students have thirty minutes at each station. Then students rotate to the next station and begin the next assignment. Any unfinished work must be parceled out among the group and finished at home.

Formative/Summative Assessment:

Assess student understanding and participation through observation of group work. Give students a grade based on the average of the five projects’ grades. To make group grading fair, multiply the group grade by the number students in the group. Give each member of the group that total number of points to divide among the group members giving the appropriate grade to each member. Average these grades to get a final individual grade.

Guest Speaker:

Invite the head of the special education department to come to class and discuss mental diseases and disabilities with the students. Have the students determine Lennie’s level of mental disability.
Socratic Circe:

Discuss how a Socratic Circle operates with students using the handouts in Appendix I and J. Students will be discussing character development, morality, theme, and meaning. Between each part of the circle, the outside circle will critique the inside circle for content and adherence to Socratic Method. Students are free to speak or not speak as they feel led. 

Formative Assessment:

Use the outer circle critiques as formative assessment along with observations and verbal questions. As a summarizing formative assessment, have students complete the following 3-2-1:

3 – Name three characters you felt changed the most in the novella and why.

2 – State two themes and explain briefly why you consider these the most important themes in the novella.

1 – Decide if George was justified in doing what he did. Why do you feel this way?

Summative Assessment:

Students must complete five of the seven topics on the take home exam in Appendix K. Each answer should be two substantive paragraphs. 
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Choice Book Assignment
Unit Summative Assessment

Georgia Performance Standards:
ELA10RL2: 

· Applies knowledge of the concept that the theme or meaning of a selection represents a universal view or comment on life or society and provides support from the text for the identified theme. 

· Evaluates the way an author’s choice of words advances the theme or purpose of the work. 

· Applies knowledge of the concept that a text can contain more than one theme. 

ELA10RL4:

· Demonstrates awareness of an author’s use of stylistic devices for specific effects. 

· Explains important ideas and viewpoints introduced in a text through accurate and detailed references or allusions to the text and other relevant works. 

ELA10RC1:

· The student reads a minimum of 25 grade-level appropriate books or book equivalents (approximately 1,000,000 words) per year from a variety of subject disciplines. The student reads both informational and fictional texts in a variety of genres and modes of discourse, including technical texts related to various subject areas.
ELA10RC4:

· Explores life experiences related to subject area content. 

ELA10W2:

· Engages the interest of the reader. 
· Formulates a coherent thesis or controlling idea. 
· Coherently develops the controlling idea and/or supports the thesis by incorporating evidence from primary and secondary sources. 
· Follows an organizational pattern appropriate to the type of composition. 
Brilliant Star Objectives:
Spiritual Development:

· Students will be able to identify the importance of a deep connection to themselves, others, nature, or to a higher power. 

· Students will be able to acknowledge the explicit spirituality in the descriptions of themselves, other human beings, nature and the earth, and the unknowns of their lives.

Cognitive/Thinking:

· Analysis: Students will be able to systematically separate a complex whole into its simple parts in order to fully comprehend their interrelationships and the functions or purpose of the whole 
Lesson Essential Questions:
· Does God exist? Does life have a higher purpose? If so, what is that purpose?

· Is the theme of a higher purpose treated in an original or unusual way in your texts?

· What do the books say about human nature?

· What do the books reveal about historical and cultural circumstances?

Text(s):
Multiple texts of student’s choice that deal with the issue of morality and searching for a higher purpose. Titles include but are not limited to:

A Long Way Gone by Ishmael Beah
A Prayer for Owen Meany by John Irving
A Tale of Two Cities by Charles Dickens
A Thousand Splendid Suns by Khaled Hosseini
Catch-22 by Joseph Heller
Cat’s Cradle by Kurt Vonnegut
Cry, the Beloved Country by Alan Paton
Go Tell It on the Mountain by James Baldwin
Heart of Darkness by Joseph Conrad
Kite Runner by Khaled Hosseini
Light in August by William Faulkner
Portrait in Sepia by Isabel Allende
The Curious Incident of the Dog in the Nighttime by Mark Haddon
The House of the Spirits by Isabel Allende
The Joy Luck Club by Amy Tan
The Jungle by Upton Sinclair
The Known World by Edward P. Jones
The Natural by Bernard Mallamud
The Poisonwood Bible by Barbara Kingsolver
The Screwtape Letters by C. S. Lewis
Water for Elephants by Sara Gruen
Zorro by Isabel Allende

Procedures:
Students select an approved novel of their own to read as the unit progresses. Upon completion of the unit, students write an essay following the guidelines on the handout titled “Choice Book Essay: Higher Purpose” (See Appendix L). Grade on included elements, content, and textual evidence support. 

Appendix A

Links to resources

I. Modes of Discourse
A. Britannica online -- http://www.britannica.com/EBchecked/topic/515228/Sacco-Vanzetti-case
1. Background information on the Sacco-Venzetti trial is available at http://en.wikipedia.org/wiki/Sacco_and_Vanzetti
B. “Remarks to the Court” by Bartolomeo Vanzetti -- http://www.powys-lannion.net/Powys/America/S_V.htm
C. “Justice Denied in Massachusetts” by Edna St. Vincent Millay -- text at http://www.poemhunter.com/poem/justice-denied-in-massachusetts/
1. Comments on Edna St. Vincent Millay’s poem can be found at http://www.english.uiuc.edu/maps/poets/m_r/millay/justice.htm
D. Pictures of the day

1. http://www.kodak.com/eknec/PageQuerier.jhtml?pq-path=2549&pq-locale=en_US&_requestid=11453
2. http://en.wikipedia.org/wiki/Wikipedia:Picture_of_the_day
II. Introduction to The Inferno

A. “Great Books: Dante’s Inferno” -- http://player.discoveryeducation.com/index.cfm?guidAssetId=7BC94FE2-D916-4AE9-9ED6-8DA59C076D64&blnFromSearch=1&productcode=US
B. Quiz -- http://tools.discoveryeducation.com/quiz/viewQuiz.cfm?guidAssetId=bdec418a-1c7c-4f9d-8cd4-9e336dfe99b0&blnPlayer=true
C. Inferno Website: http://web.eku.edu/flash/inferno/
III. Allegory in The Inferno


A. Online text -- http://dante.ilt.columbia.edu/comedy/

B. Artists’ Rendition of Minos

1. Gustav Dore -- http://www.dornai.com/images/Hell/images/05-047.jpg
2. Suloni Robertson -- http://danteworlds.laits.utexas.edu/circle2.html
3. William Blake -- http://www.bc.edu/bc_org/avp/cas/ashp/blakes_inferno5_minos.htm

C. Myth of Minos

1. http://www.pantheon.org/articles/m/minos.html
2. http://www.mythencyclopedia.com/Mi-Ni/Minos.html 

D. Paolo and Francesca background -- http://www8.georgetown.edu/departments/medieval/labyrinth/ 

E. Stories similar to Francesca’s -- http://www.brown.edu/Departments/Italian_Studies/dweb/dweb.shtml
IV. Zen Parables


A. Online text -- http://www.ashidakim.com/zenkoans/zenindex.html
Appendix B

The Modes of Discourse: Part I

Definition/Description: Summarize your conclusions about the modes of discourse.

	
	Grammatical

(Informative)
	Rhetorical

(Persuasive)
	Poetical

(Creative)

	Purpose


	
	
	

	Ways in which language is used


	
	
	

	Literary Model
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Appendix C
The Modes of Discourse: Part II


Analogies: Refine your understanding by creating analogies for the models. One has been done for you. You must create at least one category of your own. Do an extra one for extra credit.

	
	Grammatical

(Informative)
	Rhetorical 

(Persuasive)
	Poetical

(Creative)

	Chair

	Dining Chair
	Sofa
	Chaise Lounge

	Line
	
	
	

	Bodily Movement
	
	
	

	Glass


	
	
	

	Sound
	
	
	

	Light


	
	
	

	
	
	
	

	
	
	
	


In what situations would you write informatively?

In what situations would you write rhetorically?

In what situations would you write creatively?

What is your career aspiration(s)? What mode of discourse will be most appropriate in that career? Why?
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Appendix D
Anticipation Guide Worksheet for The Inferno

Name___________________________

Directions: Before reading The Inferno, you will need to complete this assignment. To complete this assignment who will need to read all the following statements. After you have read them mark on the line to the left of each statement: an “A” is you agree with the statement or a “D” if you disagree with the statement.

  1. ​​​​__________ It is always better to take action than to remain passive.

  2. __________ Obedience is more important than friendship.

  3. __________ People should be punished for disobeying.

  4. __________ Friendship can overlook and bridge differences.

  5. __________ Anger can overtake your life.

  6. __________ Love should be valued in whatever form it appears and whenever it appears.

  7. __________ Children should respect their parents even if they have different views on issues.

  8. __________ Parents should be able to dictate what their children do and think if it is for their own good.

  9. __________ It is hard to hold a grudge.

10. __________ Fighting is sometimes a solution to disagreements.

11. __________ A person's immoral choices can come back to haunt him/her.

12. __________ A person has to confront death in order to understand life's meaning.

13. __________ Moral courage is more difficult to accomplish than physical courage.

14. __________ Evil often spirals out of control.

15. __________ The worst sin is betrayal.
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Appendix E
Graphic Organizer for Dante’s Inferno
Directions: Using the site http://web.eku.edu/flash/inferno/, take notes on the graphic organizer below with information about Dante’s journey. Write in any information you feel is relevant to the journey. Especially, list who is in each level, why they are there, and their punishment. Answer the questions on the back.





















1. 
What general organizational principles govern Dante’s placement of various kinds of sinners?

2. 
What barriers must Dante’s character pass in order to journey through the Inferno? Why?

3. 
According to Dante’s ethics, what are the worst sins people can commit? Why does this change over time?

4. 
Dante’s view reflects beliefs of his age. How might a modern image of Inferno resemble and differ from his?

5. 
What does each of the items/people in the dark wood represent or symbolize?

6. 
List the characters you encounter and explain their purpose.

7. 
Would the circles of hell contain the same sins in the same order in a modern version of The Inferno? Why or why not?

Appendix F

Canto V Questionnaire


Lines 1-24

1. Hell is organized as a series of concentric circles imagined as terraces along the walls of a vast abyss. Dante and Virgil journey through Hell by descending from one circle to the next, advancing deeper at every level. At Canto V, Dante has already ventured through the gates of Hell (where he read the famous inscription, “Abandon all hope ye who enter here” [Canto 3, line 9]) and has passed through the first circle, called Limbo, which is the final resting place of the noble pagans and Old Testament heroes who are damned because they were not baptized. He now descends into the second level where he encounters souls who have brought damnation on themselves by their sin. How does Canto V mark a new beginning on the journey? How do the souls in this circle differ from the souls in the previous circle?
2. What role does Minos play in this circle?
3. Why does Minos challenge Dante as soon as he sees him?
4. What does he warn Dante against?
5. Is it likely that Dante will “trust” anyone in Hell (line 19; note that the word in Italian is fide, which connotes faith)? Why or why not?
6. Would you predict that he will put his trust in Francesca later in this canto?
Lines 25-45

1. This section contains a description of this circle of Hell, focusing on the landscape Dante sets before our eyes and the physical impression he creates. What changes does the pilgrim notice as soon as he passes through the entrance guarded by Minos?
2. Is it significant that sight and hearing seem impossible in this place? In what respect is it fitting that these senses are denied to those who sinned against reason (lines 38-39)?
3. Throughout The Inferno Dante portrays the damned suffering a punishment that befits, and to some degree illustrates, their sin. In other words, they are condemned to live out their sin for eternity. What is the poetic significance of the hurricane that howls through this circle, driving the sinners along like wind-swept starlings (lines 40-45)? How does the driving wind here befit those guilty of giving in to passion? What powers this wind – the wrath of God or the force of their own desires?
Lines 52-72

1. During the Middle Ages, storytellers often transformed the legends of ancient Greece and Rome into familiar tales of noble knights and gentle ladies. But in Dante’s poem, Virgil does not describe these famous lovers in those terms. It is the pilgrim who sees them not as historical figures – and they must be historical if they are in Hell – but as storybook characters, the heroes and heroines of romance. Why does Dante call this parade of famous lovers (lines 52-67) “knights” and “ladies,” terms that identify them as characters of medieval romance? 
2. How might Dante’s misperception of these sinners be linked to the uncontrollable pity he suddenly feels? 
3. Why does he say that this feeling of pity made him “like a man astray?” 
4. Is his sympathetic reaction misguided? A letting down of his guard such as Minos warned against? What does this feeling lead to?
Appendix G
Canto V

Paolo and Francesca


Directions: 
You will be assigned a group and one of the assignments below. With your partners, thoroughly complete each task. Make sure you discuss each question in your task and use textual evidence to support your statements. Your group will be responsible for leading a discussion on the issues in your assignment. Everyone in the class will be responsible for the information discussed in EVERY assignment.

Assignment One: 
Look first at Francesca’s greeting to the pilgrim (lines 88-96). Visualize the situation as Francesca speaks these lines. She has made her way through a whirlwind to speak with Dante in a place where speech is ordinarily overwhelmed by noise. Yet her first words seem to characterize this encounter as a social occasion. The pilgrim, she supposes, has “come to visit” them. And like a courteous hostess, Francesca begins the visit by complimenting her guest (line 88), speaking candidly of herself (lines 90-93), and declaring herself ready to talk about anything the pilgrim would like (lines 94-96). Prepare a scene to act out with your group. You will act this scene out in front of the class. Make sure it follows the atmosphere of the scene in the poem. Then answer these questions: How do the details of Francesca’s way of speaking affect one’s response to her character? Does she win our affection with these social graces? Why or why not? Does she reveal herself as skilled in the arts of winning affection? How or how not?

Assignment Two: 
Francesca first tells her story in the philosophical language of courtly love. Her opening line, “Love, that can quickly seize the gentle heart” (line 100), echoes the opening line of the poem that paved the way for the “new sweet style” Dante adopted in his youth. For a reader of Dante’s time, this allusion would probably mark Francesca as a woman caught up in the cult of courtly love, which developed in late 12th century France in connection with chivalric romance and continued to influence the literature of love through the 19th century.  In medieval times, the concept distinguished love among nobles from the baser affections felt by common men and women and became elaborated into an etiquette of courtship called “courtesy.” As Francesca indicates, those with a “gentle heart” – that is, the gentry – were supposed to be especially susceptible to this passion, and thus feeling courtly love tested one’s worth by placing obstacles in the way of love’s fulfillment. According to its code, a true lover would remain devoted despite such frustrations and refine his or her nobility by demonstrating that devotion in word and deed. Go to http://www.middle-ages.org.uk/courtly-love.htm  to complete some research on courtly love. Create a graphic organizer on the computer to share with the class and to explain the art of courtly love. Read a summary of Geoffrey Chaucer’s Knight’s Tale at www.bookwolf.com (search for “knight’s tale”). Create a graphic organizer to compare/contrast the courtly love presented in Chaucer’s 14th century Canterbury Tales to Paolo and Francesca’s tale in The Inferno.

Assignment Three: 
People today can still recognize Francesca as a woman deeply influenced by the idea of romantic love. Examine the repetition of the word love at the start of three stanzas (lines 100-108). We sometimes call this suggestion that human emotions operate with a kind of instinct “chemistry.” Complete a cause-effect graphic organizer that matches the explanation Francesca gives for her love affair. Answer the following questions and discuss them with the class. Why did Paolo fall in love with Francesca? Why did she fall in love with him? Why did their love lead to death? Who is responsible for the sin that has put them in Hell? Who does Francesca wish to the lowest circle of Hell in line 107? 

Assignment Four: 
Compare Francesca’s style in the second part of her confession with the courtly love language she used in the first. Complete a plot diagram analysis of her story (setting, exposition, climax, denouement…). On the same diagram but in a different color, complete a plot diagram of Lancelot’s story (you can find it on page 651 in the green Holt literature book).  Compare her description to the Lancelot story she and Paolo read. Answer the following questions and discuss them with the class. Who is Paolo? What compares to Guinevere’s alluring smile? Does Francesca perceive the differences between her story and the fictional one? In her view, who is responsible for their “subjecting reason to desire” (line 39)?

Assignment Five: 
Look at the pilgrim’s reaction to Francesca’s confession. What is the relationship between the pity he feels here and the pity he felt for the famous knights and ladies of love? In that earlier moment, pity made him disoriented, “like a man astray” (line 72). How does pity affect him differently in this section of the poem (about line 140)? Why does it stir a deeper emotion? Debate whether Dante comes close to sharing in Francesca’s sin here by subjecting his reason to desire. Why does it or why doesn’t it? Explain both sides of the issue to the class and have the class come to a consensus. 

Assignment Six: 
Create a Venn diagram that illustrates how Dante’s reaction to Francesca and Paolo’s story compares/contrasts with Francesca and Paolo’s reaction to the story of Lancelot. Discuss the following questions with the class. Were you drawn toward Francesca? Did she win your pity? Or did you see her as a self-deluded sinner using courtesy, courtly love, and the conventions of romance to justify her actions? Support your answers with evidence from the text.
Appendix H
Of Mice and Men: Writing Stations

Over the next few days, you will complete a series of assignments intended to give you a better understanding of Of Mice and Men by specifically focusing on some aspects of the book’s context (setting, author’s purpose, and characterization) and its important contributions to American literature and culture. Each station will require reading, research skills, writing skills, and your creativity. Take your time on each assignment, but remember we have a very limited time schedule to run on.

Station One: Steinbeck’s Biography
You are museum curators at the National Steinbeck Center in Salinas, CA. You have been hired to create a biographical brochure relating pertinent information on Steinbeck’s life. In this brochure, provide information on the following:

· A short biographical sketch (born, raised, education, family, career, death)

· A summary of his political beliefs and an explanation of how they may have influenced his work.

· A concise bibliography of Steinbeck’s major works

· A brief history of the Salinas Valley

· A brief works cited page

Microsoft Publisher or Word would be good programs to use in creating your brochure.

Station Two: Tableau Vivant
French for “living picture,” tableau vivant was popular in the 18th Century, as families would gather for portraits in various acts of daily life: eating, reading, writing, cleaning, etc. The style evolved into a popular parlor game (similar to charades) where family members would create living pictures of themselves in famous scenes from literature. Around the same time, stage artists began using elaborate costumes to create “performances” of tableau vivant on public stages. We know this today as “performance art.”

Select four to five scene from the novel you find particularly interesting, moving, or powerful. Assign characters to group members and arrange yourself into a tableau vivant recreating each scene frozen in time. Photograph yourself (or get me if you are all involved) in the arrangement. Then, write 2-3 paragraphs explaining why you chose each scene.
Station Three: Mental Disability
Read and take notes on different types of mental retardation, how the mentally challenged were treated in the past, and how they are now treated in our society. Detail the information you find on the chart paper using a T-chart, Venn diagram, or any other graphic organizer with which you are familiar. Be sure to cite any websites you use. Then, write two detailed and unique questions per person you will ask Mrs. Tolbert when she visits. A website to consider: http://www.usdoj.gov/crt/ada/adahom1.htm 

Station Four: A Rationale
Several parents are complaining about the use of Of Mice and Men in our school, citing the explicit profanity, racism, and violence contained in the book. However, your teacher supports its use and claims the text is an excellent example of symbolism, universal theme, and modern tragedy, as well as being a dang good story. Write a short (1-2 page) persuasive letter to Mr. Jones detailing why you feel this novel should or should not be read in school.

Station Five: Migrant Life
Of Mice and Men details migrant life during the 1930s. Living conditions were hard, job prospects scarce, and the chance for sustainable living were nil. Dig into this dark period of American history by researching migrant farm life in this country. Note their lifestyles and responsibilities, financial remuneration, and any other pertinent details. Also, compare migrant farm life from the 30s with that of today. What similarities exist? What differences? How might these factors have influenced considerations of morality? Some websites to consider:

· The Migrant Experience: http://memory.loc.gov/ammem/afctshtml/tsme.html
· Migrant Worker Photos: http://lcweb2.loc.gov/ammem/fsahtml/fachap03.html
· Migrant Farm Workers: http://www.k12.nf.ca/jmolds/Web%20files/migrantfarmworkers.html
· Exploring the United States Farm Workers History: http://l3d.cs.colorado.edu/systems/agentsheets/New-Vista/grape-boycott/History.html
· Towns-Eye View of Immigration Debate: http://www.fachc.org/pdf/mig_GA%20immigration%20debate.pdf 

Creating a Works Cited page:
Visit the OWL at Purdue University for in-depth help in creating a works cited page:

http://owl.english.purdue.edu/
Appendix I
Socratic Circle: Outside Circle
Name:





Date:



Pd.

“Socratic questioning recognizes that questions, not answers, are the driving force in thinking.  Socratic seminars explore ideas, values, and issues drawn from readings or art works chosen for their richness… The goal here is to allow learners to create a community of inquiry for the purpose of making meaning cooperatively.” (Paul Raider, CPDCS)

DIRECTIONS: With the above quote in mind, your assignment today is two-fold:
Section One: Conversation Tracker
DIRECTIONS: On notebook paper, record the conversation by noting the: 
Part I: Character Development

Record conversation on character development by paying attention to:

A. How are characters described at the beginning of the text? What can be inferred from these initial descriptions?

B. How do characters change throughout the text?

C. Do the characters actually change or do our perceptions of them change?

Part II: Morality

A. Which characters are the “good guys”? How does Steinbeck tell us that?

B. Who is the most sympathetic character in the text: George, Lennie, Curley’s wife, or Crooks? Why? How does Steinbeck develop pathos in the reader for each of these characters?

C. Is George justified in doing what he does at the end of the text?

Part III: Theme/Meaning

Record conversation on meaning or universal themes found in the text, paying special attention to:

A. What symbols/metaphors lead to an overall meaning in the text?

B. What meaning could this text have in the real world? What truth is Steinbeck attempting to relate?

Other
Record any other pertinent conversation dealing with the text. You do not have to write everything said, however.
My Questions/Thoughts/Assertions
As the conversation progresses, record your own thoughts and questions for later discussion. Be sure, however, not to be so absorbed in your own thoughts you miss those of your classmates.

Section Two: Participant Assessment

1) Write one comment that stood out to you for some reason. What was your reaction to it? What was it about this comment that struck you?

2) What information do you think needed to be discussed but wasn’t?

3) Which participants were obviously prepared to speak? Which seemed lost in the initial conversation? Explain how you came to these decisions.

4) Which participants seemed like the best listeners? How could you tell?

5) Did any participants attempt to dominate the conversation? Did anyone barrel past someone else’s opinion without stopping to discuss it so they could make their own assertion?

6) Who was the circle’s “all-star”? (In your opinion, who did all of the previous things well?) Explain.
7) Who was the circle’s “goat”? (In your opinion, who still doesn’t grasp both/either the concept of the poem and/or the concept of the Socratic Circle?) Explain.
Appendix J
Socratic Circle Participants (Inner Circle)
Name:






Date:



Pd.

“Socratic questioning recognizes that questions, not answers, are the driving force in thinking.  Socratic seminars explore ideas, values, and issues drawn from readings or art works chosen for their richness… The goal here is to allow learners to create a community of inquiry for the purpose of making meaning cooperatively.” (Paul Raider, CPDCS)

DIRECTIONS: With the above quote in mind, prepare to ask 2-3 questions in each of the following categories:

Part I: Character Development

Record conversation on character development by paying attention to:

· How are characters described at the beginning of the text? What can be inferred from these initial descriptions?

· How do characters change throughout the text?

· Do the characters actually change or do our perceptions of them change?


Part II: Morality

· Which characters are the “good guys”? How does Steinbeck tell us that?

· Who is the most sympathetic character in the text: George, Lennie, Curley’s wife, or Crooks? Why? How does Steinbeck develop pathos in the reader for each of these characters?

· Is George justified in doing what he does at the end of the text?


Part III: Theme/Meaning

Record conversation on meaning or universal themes found in the text, paying special attention to:

· What symbols/metaphors lead to an overall meaning in the text?

· What meaning could this text have in the real world? What truth is Steinbeck attempting to relate?

Open-ended
· Refer to the question sheet for help

· Ask questions with no easy answer – opinion questions, philosophical questions, questions the author raises but doesn’t explain, etc.
· Discuss the musical accompaniment to this poem. Does it add to the text’s meaning? Does it detract from it? What tone does it give the text?

Connections
· Ask questions that connect the text to something in the world or to another text. Be fairly general in the initial questions to promote greater discussion. Try to connect to things others would recognize (common novels, poems, etc.)
· Specifically, consider the time of the novel’s publication. What major world events were occurring in 1937? How would those events connect the song to some greater meaning?
· Consider the other Steinbeck work we’ve read – The Pearl – and our dissection of that text’s meaning. Could Of Mice and Men mean something along those same lines?

Meaning

· Ask questions dealing with the overall meaning or theme found in the text.
· Discuss the text “existentially” – what is its message about life and existence?
Appendix K
Of Mice and Men: Take-Home Exam

DIRECTIONS: Answer the following questions about Of Mice and Men. You may use your book if needed. Your responses are due back in class on Friday, November 21.
At the end of the novel George is forced to shoot Lennie. Candy also realizes that he should have shot his dog himself for the same reason. How else are animals used in the novel to help develop the themes? You should write about:
1) The significance of the title.

2) Lennie’s love of mice.

3) The story about the rabbits.

4) Lennie’s puppy. 
2) Steinbeck is a master wordsmith – one of the most technically sound and deliberate American writers in our short literary history. Using specific examples from the text, describe Steinbeck’s style of writing. Describe his style of narration. Is the narrator engaged or detached? Explain. How does narrating in this style affect the power of the story?

3) Steinbeck wrote novels that reflected the national mythology of America, in particularly the American Dream of “pulling yourself up by your bootstraps.” First, define the American Dream as you see it. Then, using Of Mice and Men and The Pearl, describe how Steinbeck saw the American Dream. Is it a positive or negative pursuit? What factors stand in the way of achieving it? How does this idea translate into modern America?

4) Write a character profile of Lennie and George. In addition to describing their physical characteristics, focus on their personalities, their hopes, and their dreams. How is each character different, and how do they complement each other? How does Steinbeck’s description of each character help explain the character’s personality, motives, abilities, temperament, and morality?

5) When George shoots Lennie, is this a sign of the strength of his love or the weakness of his love for Lennie? Has he finally followed through on the threat to abandon Lennie? Why does he shoot Lennie in the middle of their imagining the farm one last time? What hints in the first chapter actually foreshadow this event? There seems to be no concern for taking a human life. Why do you think this is so? When, if anytime, do you think it would be justified?

6) Thinking back to our discussions and your research in 1930s America, explain how Steinbeck uses George, Lennie, Candy, Crooks, and Curley’s wife as social criticism of America during the Great Depression. How has America changed since then? In what ways has it remained the same?

7) Reread the conversations between George and Lennie from the first and last chapters. How are they similar? How are they different? In what ways has Steinbeck used the same words but changed the tone from the first chapter to the last conversation?
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Appendix L
Choice Book Essay: Higher Purpose

Does God exist? Does life have a higher purpose? If so, what is that purpose? Our choice books this nine weeks address these questions from a variety of angles and offer resounding answers of both affirmation and negation. As well, many of these texts encounter the good, bad, and ugly of human existence, running the gamut from the loving family to inherent social racism.

Now it’s your turn. Using your choice book and in-class texts develop a position paper on these issues. Remember to supply specific textual evidence when possible (page numbers, though suggested, aren’t imperative for this assignment). This paper is also an appropriate time to include personal beliefs and rationales for those beliefs. However, this should not be the primary focus of your paper. As well, the outline below is meant to guide you through the writing process, but your essay doesn’t necessarily have to have all of the components below. Instead, work to make your essay readable and introspective.

Outline:

I. Introduction

a. Authors’ names

b. Books’ titles

c. Brief plot summaries of the books (must be at least 5 sentences). Include characters’ names, description of the plot, conflicts faced, and whether or not the conflicts were overcome.
II. Cultural/Thematic Examination

a. What do you see as primary message related to the theme “The Search for a Higher Purpose”? Is the theme treated in an original or unusual way in your texts?

b. Reflect on your own experiences and beliefs in dealing with this theme, and discuss your agreement or disagreement with the authors’ points of view.

c. What do the books say about human nature?

d. What do the books reveal about historical and cultural circumstances?

e. What commentary do they offer about racism, injustice, women's roles, current events, and politics.
III. Literary Examination (choose one book for this section)

a. Focus on the author’s style (aesthetic or intellectual)

b. How are the characters developed?

c. What motivates the characters to act how they do? 

d. How does the narrative unfold?

e. Is a compelling atmosphere created and sustained?

f. What time structures are in place in this text?

g. What archetypes do see at work?

h. What other literary elements are found in this text?

i. If you're reading nonfiction, you might ask whether the author's argument is convincing, whether enough evidence is presented to support his or her claims, and whether the writing style helps make the subject matter accessible.
IV. Final Reflection

a. Give recommendations (good or bad) to classmates explaining why you did or did not like these books. (Be specific!)

b. Give recommendations as to what type of audience would likely find these texts appealing.

Key Learning: The main goal of this unit is for students to understand that literature contains the archetypal characters, symbols, themes, and images associated with morality that are expressed through various forms of text and media. Students will understand that stories, songs, and poetry are the principal means of understanding one’s own culture and of developing empathy for the cultures of others. Through listening, speaking, reading, writing, and viewing, students will gain an appreciation for the issue of morality and its various forms around the world, past and present.





Unit essential question(s): What role does morality play in society and in literature?


How does morality change over time and across cultures?
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